
 

 

 
CITIZENSHIP EDUCATION: IDEOLOGY, STUDENTS’ RESPONSES AND THE 

TEACHERS’ DILEMMA 
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Abstract 
Three significant issues are discernible in the teaching of citizenship 
education in the polytechnic. First is students studying the courses do 
so only for the purpose of passing their examinations and bagging a 
diploma. Second is the problem of ideology. It is by observing the 
problematic that we will appreciate the ideology character of the 
course, which hinges on Western developmental framework. Third is 
the problem encountered by the teacher of citizenship education. He 
must of necessity involve his natural inevitable recourse to writers of 
authority on the law, history, economics, political science and so on. 
He will also discover the frustration, which he faces as a result of the 
response of the students and the larger Nigerian society. 

Introduction 

One of the most fundamental problems confronting Nigeria today in her quest for a free and 

democratic society capable of exploiting its great economic potentials to provide adequate opportunities 

for its citizens is the elusive search for the type of education that can best enable her to achieve these 

noble objectives. Nigeria is undoubtedly facing an educational crisis, the extent of which tends to negate 

the very essence of education. 

Talk about education everywhere in this country these days virtually relates to what Dore (1976) 

ingeniously characterizes as ‘The Diploma Disease’. The intensity of this disease is that those going to 

school do so merely for the purpose of earning diplomas. 

We may be correct to suggest that we inherited this disease from our colonial masters and it has 

since multiplied and become epidemic among us. To be able to achieve our national goals, we must first 

of all attempt to arrest and control this disease before it becomes incurable. 

If we must develop the kind of manpower needed to support and maintain a nation, the right type of 

education and attitude must be put in place. 

Our analysis of this paper takes off from an exposition of the concept, content and philosophy of 

citizenship education. The second section focuses on the value which the course seeks to maximize, the 

students’ responses and the relationship between theory and practice. Section three examines the 

dilemma of the teacher. His difficulties are examined within the maze-like and unchanging nature of the 

course and the issue of boundary. His frustration is that his efforts at making Citizenship Education a 

useful tool for the eradication of ignorance, parochialism, bigotry, and so on are even less rewarding. 

The conclusion of this paper is that under the present socio-economic and political conditions 

and a critical examination of the impact of the programme on the students Citizenship Education as it is 

today will remain an unimpressionable tool for reorientations of our youths in Nigeria. 

What is Citizenship Education? 

In 1992, the National Board for Technical Education (N.B.T.E.), in response to the directive of 

the Federal Government established the Citizenship Education Course Programme for Polytechnics in 

Nigeria. The programme is divided into two courses each carrying two-credit units weighting. Both 

courses replaced an earlier General Studies course coded GNS 120, and title Contemporary Social 

Problems and Outline History of Nigeria. 

Aims and Objectives of the Programme 

The aims of these courses in citizenship are to expose the students in the polytechnic system to 

the basic concepts and provisions of the Nigerian constitution. It is also to instill into their consciousness 

an awareness of democratic values, socio-political institutions and citizens rights and obligations to the 

society, these are expected to enhance the citizens’ political, social, economic and moral performance in 

the challenging real life situation in Nigeria. 
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Philosophy of the Programme 

The Citizenship Education programme was borne out of the need for stability and positive socio-

economic and political orientation of our youths to facilitate national growth. It is therefore envisaged 

that the courses will provide a viable means for sustained development and social consciousness through 

the cultivation of positive values and attitudes. 

In essence, the justification for these courses ....is to enable us to 
socialize the Nigerian (Youth) to cultivate desirable habits, values, 
attitudes, nationalism, and to appreciate the status of the constitution as 
the will of the people. All these will (expectedly) lead to the 
achievement of our national objectives of a free, democratic just and 
egalitarian, united, strong and self- reliant, nation with opportunities 
(N.B.T.E., 1992). 

At the end of the programme the students are expected to display certain positive responses and 

attitudes; political literacy is expected to be enhanced and national development facilitated. 

The Issues and the Problems 

The Ideology Character of the Programme 

The title of this paper may be restated into a working hypothesis in order to enable us grapple 

effectively with the issues. How do we redefine our present ideology and values in such a manner as to 

synchronize with our educational objectives and practices and vice versa in order to enable us mobilize 

our manpower resources for economic and social development? This inevitably brings us to the issues 

associated with polytechnic education in Nigeria. The dearth of manpower development and resources 

necessitated the setting up of polytechnics across the country. The decree setting up polytechnics was 

specific: The functions of each polytechnic shall be to provide full time or part time courses of 

instruction and training in: 

i. Technology, applied science, commerce and management, and 

ii. Such other fields of applied learning relevant to the needs of the development of Nigeria in 

the areas of industrial and agricultural production and distribution and for research in the 

development and adaptation of techniques, and so on (Decree 33, 1979). 

The National Policy on Education (1977) provides a further illustration on power and the unique 
role of education in the Nigerian society. The policy states that: 

....The quality of education at all levels has to be oriented towards 
inculcating the following values: 

i. Respect for the worth and dignity of the individual; 

ii. Faith in man’s ability to make rational decisions; 

iii. Moral and spiritual values in inter-personal human relations; 

iv. Shared responsibility for the common good of society; 

v. Respect for the dignity of labour; and 

vi. Promotion of the emotional, physical and psychological health of all children. 

Many years after the establishment of the polytechnics in Nigeria, the two important instruments 

of technological development, manpower development and the technological know how to exploit one 

abundant natural resources have eluded us. Yet almost everywhere in the world people look up to their 

schools for solutions and bank on the fruits of education to counter the challenges of their time. 

The ideology of citizenship education is based on the achievement of political stability and 

orderly development of society. The citizens must therefore show an awareness of basic democratic 

values and display appropriate political and social responses. 

From independence in 1960 to this day Nigeria has had eleven different political regimes, only 

three of which are constitutional or civilian. Disarticulation, discontinuities, and instability attributable to 

misadministration, electoral malpractices, official corruption and ethnic and religious bigotry have 

characterized our entire political life. 

In the difficult task of nation building citizenship education is designed to expose the student to 
the following: 

i. Understanding the constitution. 



ii. Understanding the Federal System in Nigeria. 

iii. Knowing the constitutional rights and obligation of citizens. 

iv. Understanding citizenship. 

v. Knowing the fundamental objectives and directives of state policy. 

vi. Understanding government, political parties and elections. 

vii. Knowing the arms of government. 

viii. Understanding constituted authority. 

ix. Understanding national identity. 

x. Understanding national ethics. 

xi. Knowing the needs and some methods of environmental protection. 

The issue in question is the adequacy of the ideological framework of this programme. 

Citizenship Education and the Ideology of Change 

Every society on earth is dynamic. This presupposes that socio-economic and political 

conditions are in constant state of evolution. Almond and Powell (1996) have observed that development 

results when the existing structure and super structure of the political system is able to cope with the 

problem or challenge which confronts it without further structural differentiation and cultural 

secularization. 

Ake (1978) supports the view that political and social systems are constantly in a state of 

fluidity. Therefore, the comparison of political developments in a developmental framework is essential. 

It would provide general information which can be used to plan change in the society. 

Over the last two decades or so the needs of our nation and the attitude of our citizens, 

politically, economically and socially have continued to change. The nation is now under democratic 

government, so the political system itself has undergone some form of change. The world has become a 

global village with Internet and satellite communications revolutionizing the information technology. 

There is the issue of AIDS pandemic in our nation and the African continent and that of local and 

international territorism. 

There has been a recorded increase in the frequency and dimension of ethnic and religious crisis 

in Nigeria since the democratization process began in 1999. The question is why has Citizenship 

Education remained the same. 

It seems that the programme has fallen into the trap of assuming that the only challenge which 

the political and social systems have to cope with are state building, distribution and welfare. These are 

not achievable without participation. Participation cannot be achieved with the education of individuals 

but with the education of a nation. Manuwuike (1981) makes reference to ‘colonial inertia’ which was 

based on indoctrination and brain washing by the British, a situation which our own attitudes have failed 

to change. 

Measuring the Impact of Citizenship Education on the Student 

This part may be taken to be related to the broader issue of the relationship between theory and 

practice. 

It is expected that the end of the programme the students’ conception of political institutions and 

structures, democratic principles and social values would be enhanced by the creation of awareness and 

consciousness in their minds. 

Experience has shown that the teachers of Citizenship Education in the polytechnic are 

confronted with five major problems which are manifested in five points below: 

i. That the polytechnic graduate is first and foremost a Nigerian and a product of the society. He 

remains a part and parcel of the Nigerian society where corruption, abuse of office, ineptitude, 

ethnic and religious chauvinism and general indiscipline are the norms rather than the 

exceptions. Since one cannot divorce the individual from his society, one can posit therefore that 

the large society provides the fulcrum for the non-acculturation of the values that the programme 

is designed to impart. 

ii. That students distinguish between Citizenship Education and their so called core or departmental 

courses. The distinctions are in terms of credit unit weighting and relevance. 

iii. Following from the above, the students tend to believe that the programme has little or nothing 

in common with their main courses in the polytechnic. This is particularly applicable to the 

science students in the Engineering departments. 

iv. Since Diploma students must pass all their registered courses in order to graduate, Citizenship 

Education is studied not for the social value that the student should imbibe but mainly for the 



purpose of passing examinations and bagging a diploma. 

v. In accessing the responses of the students one may be drawn into the trap of looking at the 

content and prognosting from there that it would achieve the desired results. Perhaps this 

accounts partly for the reason why it has not been altered for more than a decade even when 

there is the need to do so. The unfortunate consequence of these observations is the teaching of 

Citizenship Education without citizens. This is so because the programme is essentially targeted 

at the youths who are considered to be the vanguard of the nation. 

The Teacher and Citizenship Education 

The teachers’ job generally is to impart knowledge to the student. He is trained in so many ways 

in order to be able to accomplish that task. The citizenship teacher is not an exception. However, in the 

polytechnic he faces certain peculiar problems. 

Who Should Teach Citizenship Education? 

An issue in the teaching of Citizenship Education is who is best qualifies to teach the course. 

The National Board for Technical Education (NBTE) recommends Political Scientists. The dilemma of 

the political scientists is that he must of necessity rely on writers of authority on the law (the 

Constitution) history, economics, political science, philosophy and so on. He may avail himself of all 

these, but he is liable to be led astray in his attempt to ascertain the field of his labour. 

The teacher also discovers that the whole province of citizenship education is a sort of maze in 

which the wanderer is perplexed by unreality and conventionalism. 

The interdisciplinary approach to Citizenship Education provides a place for lawyer who is 

versed in the matters relating to the constitution; the economist’s knowledge is also relevant; the 

historian and sociologists whose knowledge of society are invaluable in the understanding of how we 

came to the present situation; or a moralist whose moral teaching on social values are required for nation 

building. 

The Teacher as a Role Model 

The citizenship teacher cannot divorce himself from the values which he labours so hard to 

cultivate in the students. The student looks at him from above, and he is expected to exhibit a certain 

level of decorum. Therefore, while the polytechnic community may overlook certain aspects of the 

behaviours of some teachers, it would frown on any misdemeanor committed by the citizenship teacher. 

This situation puts the citizenship teacher under pressure to conform to desirable norms. On the 

whole this may appear to be a normal expectation but conformity cannot be said to be total. This on its 

own has certain implications; the most crucial of which is how it affects the way students perceive the 

programme generally. Thus the action or reaction of the teacher goes a long way to demonstrate whether 

what he teaches are realistic or unrealistic, practical or impractical. 

Trends Towards Realizing the Objectives of Citizenship Education 

The steps towards the development of an alternative approach to the teaching and study of 

Citizenship Education in the polytechnic have indirectly suggested themselves in the discourse. It is 

evident from the major points that there is the need for Citizenship Education, but that the desired results 

are slow as a result of the factors discussed earlier. 

The following recommendations are therefore suggested to elicit a better response from the 

recipients of the programme. 

  



1 1 .  

1 1 1 . 

IV.  

Citizenship Education: Ideology, Students’ Responses and the Teachers’ Dilemma 

The Citizenship Education programme should be reviewed from time to time to meet the needs 

of the nation and the dynamism of our society and the world. This will make the programme 

less monotonous and more relevant. 

Citizenship Education should be upgraded to a three or four credit unit weighting. This is 

expected to achieve two results: to equate the programme with the ‘core’ or department courses 

of the student; and to elicit the responses of the students. 

The role of government in eradicating poverty, corruption and providing job opportunities for 

graduates is not less significant. It would make less sense to expect any teaching on these ills to 

make appreciable impact in the society if these problems are not addressed. 

The teaching of Citizenship Education should not be restricted to political scientists. The 

programme would be made more interesting and less boring to the students if lawyers, 

sociologists, historians and economists were brought in to handle relevant aspects of the 

programme. 

Those who are recruited to teach Citizenship Education must be those who are certified to be 

good citizens themselves. The teacher of Citizenship Education ought not to be a sectionalism 

religious bigot or an ardent supporter of a particular ideology. This category of people are 

capable of misleading the students. 

Conclusion 

The Citizenship Education Programme was established as an important vehicle for the youths of 

Nigeria to understand their society, the diversity of its peoples and cultures, its problems and efforts to 

solve some of them. These objectives cannot be realized if the programme does not undergo review from 

time to time. 

The emphasis should transcend the moulding of character along certain lines for the 

improvement of our immediate environment but also to provide some broad principles covering this and 

other societies. It is hoped that this broad perspective will provide the framework in which the students 

can grow to become good citizens of Nigeria and the world, 
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